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TEACHING PHILOSOPHY 

Recognizing that the apparel design process requires a highly complex and specialized skill set 
it is important to foster a classroom environment that emphasizes inquisition and exploration, to 
which designers can develop flexibility and fluency in design. Within these environments, it is 
possible to equip students with a knowledge and skills base that is transferable and sustainable. 
Apparel products are part of a cultural and economic system, which means our students need to 
understand, meet, and exceed consumer needs through conceptual design. My aim in 
educating student designers is to help them develop their conceptual, creative, analytical, and 
inter-personal skills that allow them be successful when transitioning to the apparel industry.  
Additional value placed on communication and collaboration skills have challenged the apparel 
studio environment to transition from an individualist to a pluralistic approach to design, and our 
students must use both intellect and creativity to keep ahead of the curve.  The university 
setting provides a safe and trustful environment for students to engage in this intellectual 
challenge through design.  

PREVIOUS EXPERIENCE 
 
My teaching experience is varied and diverse. I have taught introductory studio-based apparel 
design courses at both Colorado State University (CSU) and Cornell University where the 
course content and syllabi was previously developed and I delivered the material. Conversely, I 
have had the opportunity to contribute significantly to the development of new curriculum and 
guest lecture for Product Design and Development: Softgoods at CSU and Introduction to 
Computer-Aided Design at Cornell. During my time at Cornell, I also worked as a teaching 
assistant (TA) for junior and senior Collections for the Fashion Industries the capstone course 
and sophomore level Fashion Draping. For nearly two years, I have been teaching basic design, 
CAD, and sewing skills to middle-school girls in a NSF-funded Outreach Program. In a week-
long intensive summer program, youth from 4-H and Girls Inc. learn about material properties, 
wearable electronics, apparel technologies, and engineering design process, all of which I 
develop curriculum, teach, assess, and refine. Based on my past teaching experience, 
research, and personal interest, I would excel in teaching courses in computer-aided design, 
graphic design, product development, digital textile design, patternmaking, construction, 
draping, textiles/apparel innovation, workgroups and teams, and collaboration in the apparel 
industry.  

PROMOTING AN ACTIVE AND INCLUSIVE LEARNING ENVIRONMENT 
 
When addressing multiple learning styles, experiential learning implicitly offers a variety of ways 
to present course material, an array of assignments, and multiple methods of assessing student 
learning. Methods that I combine include lecturing, discussion, demonstrations (through material 
and visual examples), student presentation of group and individual projects, and field visits. I 
facilitate lively and intellectually stimulating discussions among students, for as much as 
students learn from their instructor, they also learn from one another, and perhaps more-so by 
negotiating and synthesizing ideas. Education should be memorable, grounded in concrete 
examples, and when appropriate, education should be experiential. The ability to ‘think like a 
designer’ is best learned by experience. By including industry collaborations into academic 
curriculum, we can encourage problem-solving skills.  I aim to incorporate industry 
collaborations into my courses so that the transition from the academic environment to the 
apparel industry is smooth.  
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In my teaching, I encourage students to engage with the end-users for which they are designing 
to reduce prescriptive design. Experiential learning models (e.g. project based learning) enable 
collaborations where the needs of end-users can be worked into the framework of the class 
objectives. Particular to apparel design, the main framework that organizes this experience is 
the design problem, typically wrapped up into a singular project. This does not mean that I will 
rely on projects alone to carry all the educational experiences necessary to become fluent in 
design. Nor is it outside of limitations of scope and time, but the design problem is organized to 
ensure specific experiential outcomes. In my opinion, design problems simultaneously advance 
the student’s practical and theoretical training in the field.  

One main method that I focus on in the classroom to provide experiences is project-based 
learning. As students progress through project-based learning courses they may be challenged 
with diversity of people and contexts. Because of this, sensitivity to diversity are inherently 
imbued in each project and overall in the classroom environment. Teaching in a project-based 
system is in itself is a form of research into the nature of design and product development. Good 
teaching needs underpinning by research. Through my own research, I show students how 
research-driven design can make lasting impacts in the apparel industry. Clearly, my research 
and teaching are intertwined as my research sets the stage in the classroom, and the stimulus 
of industry collaborations through coursework is a catalyst that provokes new research projects 
and connections.  

ASSESSING LEARNING  

I evaluate student progress by encouraging students to: speak with me individually; use the 
library and university resources to author well-informed research papers; produce design 
projects (individually as well as in a group setting) and articulate their understanding of course 
concepts through writing and graphics and new media. In my evaluation, the actual end-product 
is of lesser concern than the process and so sequential and cumulative evaluations are used to 
assess the process. While I am not opposed to traditional forms of assessment (e.g. tests), I 
believe that our field requires more creative and visionary means that allow students to 
articulate what they have learned. I believe this will ultimately prepare students for careers in the 
fashion industry.  

My interest in the education of students in our field extends beyond the classroom. For the past 
six years, I have been involved in the International Textile and Apparel Association and The 
Design Society. I attend (and will conduct) professional development workshops and sit-in on 
pedagogy seminars. As an educator, it is important to keep up to date with techniques used by 
peers in our field. The fascinating thing about our field, I would argue, is it may be defined as a 
complex problem-solving activity where the range of possible problems and solutions is infinitely 
differently and ever changing. It is in this multiplicity of solutions that teaching in our field is 
never stagnant: for both students and teachers. I am humbled by the opportunities I have had to 
engage and teach students, and I look forward to engaging in a life-long problem-solving 
exercise.  


