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STATEMENT OF TEACHING PHILOSOPHY 

Recognizing that the apparel design process requires a highly complex and specialized skill set it is 
important to foster a classroom environment that emphasizes inquisition and exploration, to which 
designers can develop flexibility and fluency in design. Within these environments, it is possible to equip 
students with a knowledge and skills base that is transferable and sustainable. Apparel products are part 
of a cultural and economic system, which means our students need to understand, meet, and exceed 
consumer needs through conceptual design. My aim in educating student designers is to help them 
develop their conceptual, creative, analytical, and inter-personal skills that allow them be successful when 
transitioning to the apparel industry.  Additional value placed on communication and collaboration skills 
have challenged the apparel studio environment to transition from an individualist to a pluralistic approach 
to design, and our students must use both intellect and creativity to keep ahead of the curve.  The 
university setting provides a safe and trustful environment for students to engage in this intellectual 
challenge through design.  

COURSE DESIGN 
 

In my course design, I address content and process knowledge through meta-goals. In studio 
courses, whether it is computer-aided design, product development, or a seminar on collaboration my 
desired meta-goals include: 1) developing a greater curiosity of design process and understand how the 
design process can enhance a person’s wellbeing; 2), speak to design as a systematic process that is 
rooted in theory and history; 3) Document the entire process of design to show student advancements in 
course concepts; 4) Appreciate the possibilities of group creativity and thrive as team members within 
diverse environments; and 5) Use appropriate technology to facilitate critical problem solving and express 
ideas in written, oral, and visual forms.  
 
PROMOTING AN ACTIVE AND INCLUSIVE LEARNING ENVIRONMENT 
 

EXPERIENTIAL LEARNING METHOD: When addressing multiple learning styles, experiential 
learning implicitly offers a variety of ways to present course material, an array of assignments, and 
multiple methods of assessing student learning. Methods that I combine include lecturing, discussion, 
demonstrations (through material and visual examples), student presentation of group and individual 
projects, and field visits. I facilitate lively and intellectually stimulating discussions among students, for as 
much as students learn from their instructor, they also learn from one another, and perhaps more-so by 
negotiating and synthesizing ideas. Education should be memorable, grounded in concrete examples, 
and when appropriate, education should be experiential.  

 
INDUSTRY COLLABORATIONS IN THE CLASSROOM: The ability to ‘think like a designer’ is best 

learned by experience. By including industry collaborations into academic curriculum, we can encourage 
problem-solving skills, networking, and professionalism.  I aim to incorporate industry collaborations into 
my courses so that there is a smooth transition from the academic environment to the apparel industry.  

  
HUMAN-CENTERED EDUCATION: In my teaching, I encourage students to engage with the end-

users for which they are designing to reduce prescriptive design. Experiential learning models (e.g. 
project based learning) enable collaborations where the needs of end-users can be worked into the 
framework of the class objectives. I will use design problems (common in architectural and industrial 
design curriculum) to organize and ensure specific experiential outcomes. In my opinion, design problems 
simultaneously advance the student’s practical and conceptual learning in the classroom with that 
relevant in the field.  

 
PROJECT-BASED LEARNING: One main method that I focus on in the classroom to provide 

experiences is project-based learning. As students progress through project-based learning courses they 
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may be challenged with diversity of people and contexts. Because of this, sensitivity to diversity are 
inherently imbued in each project and overall in the classroom environment. Teaching in a project-based 
system is in itself is a form of research into the nature of design and product development.  

Good teaching needs underpinning by research. Through my own research, I show students how 
research-driven design can make lasting impacts in the apparel industry. Clearly, my research and 
teaching are intertwined as my research sets the stage in the classroom, and the stimulus of industry 
collaborations through coursework is a catalyst that provokes new research projects and connections.  As 
an apparel academician, I integrate the spheres of research, teaching, and practice. These spheres are 
not isolated, but rather they inform, question, challenge, and inspire each other.  
 
ASSESSING LEARNING  
 

In my assessment of student learning, the actual end-product is of less concern than the process. 
Thus, sequential and cumulative evaluations are used to assess student progress. Whether we intend it 
or not, what is assessed is what ends up being valued in the classroom (Svinicki & McKeachie, 2011). In 
studio courses, the assessment is almost entirely centered on the final garment(s) or the best work 
produced by the students. In assessing only the final product, we are only placing value on the technical 
and aesthetic skills of the student designers, whereas the course objectives may have wider aims. Other 
course learning objectives such as, understanding and appreciating the design process are often left 
unmet through this assessment. 

 
To address my course meta-goals, I emphasize the process of design in studio courses by assessing 

their entire portfolio of work developed throughout the semester. Elbow & Sorcinelli, (2011) suggest that 
grading on the basis of portfolio, we are 'drawing on a more trustworthy picture of the student's ability or 
learning, thus 'validity' is enhanced." For example, first and second muslins make salient the challenges 
and accomplishments of the students that the final garment may otherwise mask. Much like drafts of a 
paper, the muslins act as low-stakes assessment points where feedback can be delivered. To develop 
self-awareness and self-evaluation skills, I require the portfolio to be annotated and include descriptions 
on how the work helped her/his development. Portfolio assessment helps both the student and the 
instructor see their progression (Svinicki & McKeachie, 2011). 
GROUP PROJECT RUBRIC 
PROFESSIONAL DEVELOPMENT  
 

The entire field of apparel design is a complex problem-solving activity where the range of possible 
problems and solutions is infinitely differently and ever changing. It is in this multiplicity of solutions that 
teaching in our field is never stagnant: for both students and teachers. As an educator, it is important to 
keep up to date with techniques used by peers in our field. To do this, I attend professional conferences, 
professional development workshops, and sit-in on pedagogy seminars.  At Cornell I enrolled in The 
Practice of Teaching in Higher Education, this this preparatory course aided in my teaching and 
professional development as a future instructor. Throughout the course, I was challenged to develop (and 
find) my professional identity. The course material addressed educational philosophies, learning theories, 
instructional methods, curriculum design, and assessment.  Applied projects guided our inquiry by 
developing a course syllabus and assessment rubric. Additionally we articulated our research and 
teaching philosophy. At Colorado State University, I attended a series of five teaching seminars to 
enhance my understanding of best practices in teaching. The topics ranged from student writing, distance 
education, plagiarism, and peer-evaluations. Overall, I am humbled by the opportunities I have had to 
engage and teach students, and I look forward to engaging in a life-long problem-solving exercise.  
 


